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Penn-Trafford School District
Reinforcement Reading

OVERVIEW OF PROGRAMS
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Penn-Trafford School District ﬁ
Reinforcement Reading Program 4

. v

Overview of the Programs ¢

: v
Introduction ¢
. o | | 4

The Penrlrafford School District participasein the Title | targetedssistance program. ¢
Three schools are currently identified as targetesistance schools. These include: S

Harrison Park Elementary, Trafford Elementary, and Trafford Middle School. The
district also provides reading assistancelementary students at Sunrise Elementary iﬁd
McCullough Elementary under the auspice of RISK teachers (Reading Intervention
Specialists for Kids. Title One schools also benefit from the services of the RISK ¢

teachers. v

v

Staff s

o . - . v

The district employs Releng Specialists to deliver the programs. S

v

: v

Program Delivery S

The reading program utilizes arbrlass model whereby the Title | teacher or reading 4
specialist works with eligible students in their regular classrooms. Teachers also hﬁ/e

opportunities tull students for individual assistance as the need arises. v

In reading, the teachers reinforce what is happening in the reading/language arts
classrooms as well as in the content area classrooms.
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Program Curricula v
NS

Reading/Language Arts s

In reading, areas identified on the Terra Nova Achievement Test, the Dynamic Indicétors
of Basic Early Literacy Skills assessment (DIBELS,) 4Sight, and PSSA tests assist tlhe
teacher with determining studentsO areas of strength and areas in need o$uppding p
Students use the MacMillan McGradill OTreasuresO reading/language arts series ap
their core curriculum. The series offers support in all areas of reading, with the
OTreasuresO program being utilized as the main curriculum and OTriumphnséffe/lmiéé>
strategic interventive support to students) being used to assist with interventive stra!%gies
to support the success of students within the regular reading curriculum. The language
arts and writing curriculum are also implemented using the M#&MMcGraw Hill
Language Arts program. The reading teachers utilize theleased readers, the
language support books, the skills intervention books, theaeh pages for
reinforcement, and the ObugglesO audiocassettes. Ongoing data is cobiéetetd to
appropriate instruction in the classroom in order to meet student needs.

CHEEES S

During reading instruction, the focus for the reading reinforcement in gra@as K
instruction in phonemic awareness, phonics, fluency, vocabulary development, andvy’
comprehesion. During language arts, the focus is writing.

“%

During the content area classes, the focus of instruction for students in grades 3, 4 gnd 5
is content area reading comprehension and writing.

Students in grades 7 and 8 focus on roe@nitive strateg use, vocabulary
improvement, content area reading strategies and comprehension.
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v

Roles and Responsibilities v

v

Principal®s Role in the-Blass Model ‘s

The principals role in implementing andtass model is to assist in designing a schedw®
that is flexible enough for the title | teachers to meet the needs of all of the Title| ¢
students. They also need to continuously monitor the schedule and the classroomsgo
ensure that teachers are planning together and implementingdlassrmodel
sufficiently. It is also important that the principal:

Prepare a Title One student eligibility list for each classroom

Show interest in what is happening in the classroom

Be open and supportive of-atass staff

Visit classes often

Sit-in on planning sessns

Expedite acquisition of furniture, equipment, and materials that are necessary fopa
successful implementation of thedlass model. S
* Assist with program monitoring and parent communication $

CEESSS

Specialist TeacherOs Role in th€lass Model s

The reading pecialistsO role in the-atass model is one of support to the students thevﬁ
service. To do so, specialists should: v

« Meet with the classroom teachers to plan lessons and activities that assure sucaéss for
all students. v

* Learn classroom rules and routines. ¢

* Concentrate services on Title | students while including other students. ¢

* Continually assess student strengths and needs; conference with students, disc%s
student strengths and needs with classroom teacher. ¢

* Share student information with classroom teacher

* Develop scaffolding to assist students with high needs. ‘s

* Be flexible in teacher methods. v

* Teach wholeclass lessons occasionally to demonstrate effective strategies. W

* Communicate with parents through telephone calls, conferences, and letters (engsance,
monitoring, exit stages). S
Classroom TeacherOs Role in th€lass Model ﬁ

The classroom teachersO role within theldes model is to teach all of the students the

district curriculum while allowing the specialists to share in some instruction of wholf

group,small group, and individuals. Roles include: 's

* Planning with the specialists so that they have a role in the instruction of all or sefne

of the students.

* Sharing lesson plans, materials, and instructional strategies.

* Providing space for the specialistnameplate, a chair, a desk, and shelves for ¢

materialsE ¢

* Continue to teach while specialist is in the room.

* Be flexible when planning for lessons and activities. ﬁ
v
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» Allow the specialists to work with small groups of students while you are teaching'to

v
v

G CLLLLLLe e dddssesesssd

the entre class; tolerate some noise.
* Be open to suggestions and be willing to try instructional approachésaduang,
dividing class).

Roles and Responsibilities: Reading Staff
Role in the Classroom

CEESSS

The specialist should be treated as an integral paneaflassroom when they are in the p

room. For specific ways to instruct in thedlass model see the section entitled
Oeffectively using two teachers in the classroom.O The specialist may choose any
options when working in the classroom.

ReadingLanguage Arts Classrooms
You role in the reading/language arts classrooms is to help the teacher deliver the
McGraw-Hill program.

Reading

Whole Group Introductory Lessons: During this day, you may help the teach cé

‘8f these
Y

+
v
v
v
v

&

build background knowledge by intnacing vocabulary, comprehension, phonics,

spellingE (Share and model metacognitive strategies. As well, use the lang
support books, listening library, readiness books, leveled practitagale, and

wage
v

alternate teaching strategies in the Treasure§ gnchphs programs according tqg/

student needs.)

students to read the anthology along with the tape of the story or may work

NS

Whole Group Instructional Lessons: You may choose to take a group of V?
ﬁh

the classroom teacher while reading the anthology. Yauhmelp title | students
with daily practice, spelling, phonicsk

NS

Leveled Book Lessons: Your role is to work with a group of students with theigp

leveled readers. You may help them to read the words; you may show them

vays

to increase fluency, vocabulagnd comprehension of the readers; Your focus |

to work with the Title | students and the low readers while in these groups.

is

does not mean that there will be times when you work with the advanced students

and the classroom teacher works with thedpveaders.

You may help Title | students with daily practice, spelling, phonics, vocabulanﬁé

Bringing Groups Back together after Differentiated Instructional
Approaches :

NS
v

You may help the classroom teacher pull the groups back together to digcuss,

themes in the various leveled books with the students. You can make sure t
your students contribute to the group by calling on them.

t

You may help title | students with daily practice, spelling, phonics, vocabulary‘%

+
+
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v
Targeted Support:
You can workwith your students with the leveled books on specific skills they‘p
need. You may focus on increasing fluency or work with phonemic awarene§§ or
phonics.
You may help Title | students with daily practice, spelling, phonics, vocabulal’ffE
You may help withest taking making sure that the students are on task and v
answer any questions students may have.
You may use the OTriumphsO Intervention materials to assist students with ¢
support in this area. ¢
v
Language Arts ¢
Your focus during the language arts time ifiétp students improve writing in
the following genres: persuasive, comparative, expository, explanatory, pers‘gnal
narrative, descriptive, story, and group narrative. You may work with studen
during the writing process helping them select topicswpiee, organize for
writing, edit their writing, help them develop better sentences, and do v
conferencing with individual and small groups. ¢
v

Also during language arts, you will want to make sure the title | students are
grasping grammar and mechanics lessofisu may spend time reinforcing thesc‘i;

concepts.
P ¢
Content Area Classrooms v
Your role in the content area classrooms is to help the classroom teacher begin thedesson,
end the lesson, and to monitor students. ¢
Ng

Beginning and Ending the Lesson S
To begin thedsson, you will want to employ one of the vocabulary or
informational content area reading strategies found in Appendix J and K of y&ﬁr
binder. s

* Vocabulary strategies are a good way to begin or end content area lessoné.
You may choose to use any oneluf strategies listed in the binder. These ¢
strategies include many brainstorming activities to get students focused on tppe
dayOs lesson. These strategies can be used with any lesson in any content

* Informational content strategies are also found in Appelix J and K of your
binder and are a great way to begin and end the lesson. These strategies fdpus on
helping students anticipate what they will read, organize for instruction and %te
taking, and outline. These can be used with any lesson in any content

* Reflective strategies are also good to use at the beginning or ending of any”
lesson. These strategies help students reflect on prior learning and guide stéidents
in discussion of concepts and ideas.
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v

Monitoring Students

During the class, your relis to also monitor Title | students. You need to makg>

sure they are otask, are properly taking notes, writing assignments in

notebooks/planners, and understanding the lesson. You may also assist theﬁ by

giving them ways to take notes or get organized b
Grading Ng
The studentOs grade is the responsibility of the classroom teacher. The Title | read#ﬁg
teacher is responsible to report to the parents how their children are progressing in ¢
individual reading goals and to report individual student assesgmogress (DIBELS, @
reading prompts, Terra Nova scores). ¢

Discipline ﬁ
The specialist should discuss upfront with the classroom teacher, classroom rules,
acceptable limits of behavior, reward systems, using the restroom, consequences f(ﬁ
behaviors, etc. Tspecialist should follow the rules and procedures the classroom
teacher has set up and help to enforce these rules and procedures.

When Classroom Teacher or Reading Specialist is Absent

If the classroom teacher is absent, the reading teacher shotittueamith the schedule
as if the classroom teacher were present. The reading teacher should inform the
substitute teacher of the duties of each teacher during the lesson and may help the
substitute with student names, plans, direction of the classTké&cgoal is to keep the
classroom flowing as if the regular education teacher were present. When the clas§{r>oom
teacher is absent, the reading specialist should continue to work with identified students
and help the substitute teacher with the curriculum. p

Role of Reading Specialist on Test Days v

If the reading specialist is scheduled to be in a classroom during a test day, the reag¢ing
specialist should help the classroom teacher administer and monitor the test. This gray
include making sure directions askear, answering questions during the test, and help‘ipg
to pass out and collect tests.

v
v
v
v
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Effectively Using Two Teachers in the Classroom
(Taken from K. Schneider, PRC, Inc.)

CEES S

Dividing the Class for Instruction
The class is divided into two gips for instruction. The makep of the groups varies  p
depending upon the student needs, the kind of activity and the skills of teachers.

* Parallel teaching where both teachers are teaching the same material in a simila‘rp
manner to take advantage of lovpapil-student ratio.

* Modified teaching where both teachers are teaching the same material, but one v
teacher has primarily lower achievers and is making instructional and/or content
modifications to meet special needs. Y
* Remedial teaching where the specialigtrovides remedial (catch up) instruction forg
individual or small groups of students while the classroom teacher involves the restof
the class in alternate activities. S
* Pre-teaching, prior to wholeclass instruction, where the class is divided and the
speaalist introduces and p+eaches important concepts with needy students while t)—ﬁ
classroom teacher works with the rest of the class on alternate activities.

* Re-teaching, following a wholeclass lesson, where the class is divided and the v
specialist provids reteaching help for students who did not master the material whil¢®
the classroom teacher works on alternate activities.

Supportive Teaching During Whel@ass Instruction

One teacher takes the lead the other sits or moves among students supstmictipim
The supporting teacher may:

* Monitor/facilitate on task behavior

Model/demonstrate good listening, note taking, asking good questions

Kid watch and assess learning strengths and needs

Assist and encourage students to enhance their understandingd participation
Role play by sitting among students and asking good questions, note taking,
summarizingE

CEEEEEEESSS

Exchanging Roles S
The specialist demonstrates and models instructional approaches that are effective ‘While
presenting a lesson. The classroom teachin the role of observer and performs the
supportive function. v

Co-Teaching or Team Teaching During Wheltass Instruction

Both teachers actively present the lesson. They may:

* Alternately present portions of the lesson while the second teacher acts a
supportive person.

* Model/demonstrate/show materials, techniques, equipment while the other explai‘ps.
* Co-teach by engaging in public conversations, thinking aloud, and other
interchanges.

CEES S

s
+
+
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& v
4, * Role play during a simulation ¢
4, Assisting During Individual and Sait-Group Independent Practice and

Study ¢
Both teachers actively assist individual and small groups while they are working
independently. In many cases, the specialist concentrates on title | students. The tyo
teachers may:

* Assist/encourage students

* Monitor/facilitate on task behavior

* Re-teach concepts or skills

* Model/demonstrate skills needed to complete an assignment
* Kid watch and assess student needs

* Pull aside students who need additional help
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v
Student Assessment v

v
In reading, students are assessed using the D.I.B.E.L.S. assessment for (Falemé o
the early fall, winter, and spring to gather pre and posttest data. Students who scorgin
the OAt RiskO category should be monitored at least once every two weekg Readi
specialists can use the results of the D.I.B.E.L.S. to structure student support in the
classroom. D.I.B.E.L.S. assesses letter naming fluency, initial sound fluency, phoneﬁue
segmentation, word use fluency, nonsense word fluency, and oral reading tineinc
retelling fluency. Students who score at the partially proficient (or deficit) levels arev’
eligible for services. v

v
Students are also assessed using the McGraw Hill reading selection and unit test
measurements given through the McGildiv reading seies and by using reading
prompts similar to that of the PSSA prompts. Reading prompts can be given twice ‘é;ring
the school year, once in early fall and once in the spring. b
All students in gradesH-2- are assessed annually in the spring using theafigtidle v
assessment the Terra Nova. Students in grades take the statewide assessment, thes
P.S.S.A. ¢

Ng
PA Benchmark Assessments (4Sight) are also used in gradlesd&ssist teachers with S
classroom instructional decisions as they work to support #esred students. S

Since content area reading is necessary for student learning as they proceed throudﬁ their
secondary level of education, grading of all classroom work in all subject areas can¥e
used to monitor student progress at the middle school level v

v
At all times, the specialists conduct informal assessments and observations of studgmts()
needs. These assessments are not used for grades and should not be averaged inyg the
classroom grade. These assessments are used to help guide instructiovidoalnd
student needs.
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v
Eligibility Criteria v
v

Students are assessed using a variety of criteria to meet the eligibility criteria for Titlg |
services and for reinforcement reading and/or math. ¢
v

Reading S
Children are eligible for Title | anctinforcement reading services if the meet any of tw@
criteria below: b

1. Score below the 4Dnational percentile on the reading and/or language arts v
section of the Terra Nova assessment (at eligible grades).

2. Score at the basic or below basic level on #asling portion of the Pennsylvanigg
System of School Assessment (PSGrades 3, 4, and 5). ¢

3. Score in the OAt RiskO category on any portion of the D.I.B.E.L.S. assessmgpt (at

eligible grades). N
4. Teacher recommendation and grades below 75%.
5. Be referred by an admistrator and classroom teacher. v

NS

Students who are new to the district will be assessed using the McGraw Hill Reading
Series Test. This test will be administered by the counselor, principal, or reading ¢
specialist depending on the date of enroliment aadability of staff. Since this test is ap
component of the PTSD curriculum, permission to partake in this assessment is not‘P
needed from parents. N

If the classroom teacher, reading specialist, or principal feels that additional data is‘P
needed in order tdetermine appropriate instructional services for a particular studenf
the reading specialist may administer the GATES MCGINITE test. If thistestis &
administered, parent permission is necessary. The reading specialist and principal jpave

the appropriatéetter which should be sent to parents in order to obtain parental ¢
permission to conduct the GATES MCGINITE assessment. S
v

Students will be identified for services prior to the start of each school year. Since ofr
goal is for all students to be proficientrieading, no student will be denied services.
v

Parents should be notified by letter and phone call that their child will be receiving ¢
additional support in the classroom. The reading specialist and /or principal have thg
appropriate letter to notify pants.
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Student Progress Reports v

v

Progress for students enrolled in the Title | program will be shared with parents. Theé
reading specialist will provide parents with information regarding their childOs progrgss

in the program. In addition, thea@ing specialist will monitor student progress ¢

throughout the year using a district standardized prognesstoring chart. S
Parents should expect mierm progress notices and, at the elementary level, parents‘p ill

receive a 8veek reading unit report. »

“Change of Status” Criteria s

Reading ﬁ

A studentOs status changes from OlnterventionO to OMonitoringO when one of the'

following occurs:

v

1. The D.I.B.E.L.S. assessment shows that the students are functioning at the ¢

benchmark level in all areas. ¢

2. McGraw Hill realing test results indicate that the student is no longer in need pf

services. S

. Students achieve at the proficiency level or above on the PSSA. ¢

o

Students achieve above thé"4ational Percentile on the Terra Nova assessmgmt

An administrator and teacher dde the student no longer needs the services ‘p
based on outstanding achievement in the classroom setting.

6. 3 or more 4Sight scores indicate that students are proficient or advanced reaﬁers
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